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2YNOITIKH NAPOYZIAZH tou CODE4SP

H Tmapouoa >uvottTikA MNMapouciaon atmoTeAei pia TTepIANYN TNG TEKUNPIWUEVNG €KBEONG YIa TNV

aglotroinon Tng 6éoung epyaciwy 2 Tou épyou "Code4SP" Coding For Social Promotion.

H BéATioTn MpakTiki Tou CodeDoor

To CodeDoor &ekivnoe wg pia 1IBIWTIKH TTPwToRoUAia pe éva drouo, uttooTnpi{opevo atrd duo
atopa pe peyAAeg 16€eg 10 2015. Ta TeAeuTaia xpovia, Exel e¢eNixBei atrd Evav TTapoxo panong
yla Oe€I0TNTEG TTANPOYPOPIKNG CE Wi UTTOOOMN TTOU MTTOPEI va uttooTnpigel GAOUG TOUG [N
KEPOOOKOTTIKOUG OPYAVICHOUG KAl Ta EKTTAIDEUTIKA IDPUATA OTNV €PYOCia Kal TNV £EENIEH TOUG.
MoAUyAwoon, TTPOCAVATOAIGUEVN TTPOG TOV XPAOTN KAl AVECAPTNTN ATTO OUYKEKPIPEVES TTNYEG,
n utrodour CodeDoor utropei va TTpoCcappocTEl aTTd 0PYAVIOUOUG TTAYKOOMIWG OTIG aVAYKEG
TWV haBNTWV Toug. H AUON AOYIOUIKOU ETTITPETTEI JIA €CATOUIKEUNEVN HABNOIAKA EUTTEIRIA KAl
MTTOPOUV Va T SIaxEIPICTOUV UTTAAANAOI OPYAVIOHWY, AKOUN Kal av dev £X0UV 01 idIol OECIOTNTEG
TTANPOPOPIKAG.

ETTi TOU TTApOVTOG, HabnTég atd 15 Xwpeg ouvepyddovTal e TNV TTAATOOPUA - TTEPICCOTEPA OTTO
2000 droua Tautdxpova. H utmmodoury CodeDoor BonBd& Toug xprioteg otn peBodoAoyia Tng
pabnong (learning to learn) - yiati poAig pdBouv WG va uabaivouv, o KOOHUOG QVOoiyeEl O€
ekeivoug. Me autév Tov TPOTTO, Ol HaBnTéEG UTTOPOUV VA YivOuv EEQIPETIKOI TTPOYPANMATIOTEG OF
AlyOTEPO atrd Evav Xpovo, kKAgivovTag TTapdAANAa 1o xAopa HETALU TTPOCOVTWYV Kal éVTagng oTnv
ayopd epyaciag. H mAat@dpua gival éva €pyo mou Bacietal ota £pya, éva epyaAeio ydbnong
ME TN OTAPIEN TNG TEXVNTAG vonuoouvng (Al - supported) TTou eMITPETTEI OTOUG XPHOTEG TOU va
MGBouv va OKEPTOVTOI Oav TTPOYPOUUATIOTEG Péoa ammd T peBodoAoyia, Tn peTddoon

OCIOTATWY Kal TNV KATavonaon Twv TTPORANHATWY.

AvdaAuon BéATioTwY MPpaKTIKWV

KdBe eTaipog die€yaye Epeuva TEKUNPIwoNG oTo TTAAICIO TNG dE0UNG EPYATIWY 2.2 KAl EVTOTTIOE
BEATIOTEG TTPAKTIKEG OTIC XWPESG Twv eTaipwyv (MCepuavia, Moptoyadia, EAAGOa kai KUTTpo) ol
OTTOIEG €XOUV XPNOIKOTTIOINCEI ETMTUXWG MEBODOAOYIEG TTPOYPANUOTIONOU WG PETO OIKOVOUIKNG
OAOKANPWONG MEIOVEKTOUVTWY 1 TrepIBwploTToINUéEVWY TTANBucpwy. OAol 01 CuvePYATES
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EVIOTTIOQV TPEIG €WG TTEVTE BEATIOTEG TTPAKTIKEG OTIC QVTIOTOIXEG XWPEG TOUG. ZUVOAIKA,
evrotrioTnkav 14 BEATIOTEG TTPAKTIKEG.

>tnv lMoptoyaAia, éxouv KaBiepwOei APKETEG PEATIOTEG TIPAKTIKEG Ol OTIOIEG €XOUV
XPNOIUOTTOINCEI ETTITUXWGS HEBODOAOYIEG TTPOYPANPATIONOU WG HECO OIKOVOUIKAG OAOKARPWONG
MEIOVEKTOUVTWY 1] TTEPIBWpPIOTTOINUEVWY TTANBUCUWY. TO TTI0O GNUAVTIKO, TTPETTEI VO ONUEIWBEI
OTI TEOOEPIC QTTO TIG TIEVTE [PEATIOTEG TIPAKTIKEG TTou evTomioTnkav oTtnv [MoptoyaAia
aTTOOKOTTOUCQV OTnNV augnon Tng €uaiobnTotroinong Kal Twv OeEIOTATWY CE OXEON ME TNV
KWOIKOTTOINCT, TOV TTPOYPANMATIONO Kal TIG YVWOEIS TTANPOPOPIKAG YevikKd. QoT1doo, uoévo dia
OTIG TTEVTE BEATIOTEG TTPAKTIKEG OXETICOVTAV AUECQ PE TNV KWOIKOTTOINGN, EVW O AAAEG TPEIG TAV
MO OXETIKEG UE TOV TTPOYPAMMATIONS Kal TIG OeEIOTNTEG TTANPOYOPIKNG YEVIKA. TpPEIG AT TIG
BEATIOTEG TTPOKTIKEG TTOU EVTOTTIOTNKAV EiXaV WG OTOXO TIG TTEPIOWPIOTTOINUEVEG OUAdES OTNV
KOIVWVia, TTI0 CUYKEKPIMEVA TOUG TTIPOCPUYES Kal TOUG NAIKIWUEVOUG. [Na TTapdadelyua, n BEATIOTN
mpakTikh "SEE.TELL.LISTEN" uhotroicital amé 10 Portuguese Refugee Council Trpog 6¢peAog
TWV TTPOCPUYWYV KAl TWV AITOUVTWY ACUAO yIa TNV TTEPAITEPW EKTTAIOEUCT) OTA WNYIAKA Péoa.
Ouoiwg, n BéATIoTN TTPOKTIKA "Click&Collect4All" amreuBuveTal oTnv TPITN NAIKia. ETITTAéov, Kal
ol TTEvTe [BEATIOTEG TIPAKTIKEG TIOU EVTOTTIOTNKAV OV €XOuv Kapia TpoutréBeon yia
TIPOYEVEOTEPEG YVWOEIG OTNV KWOIKOTTOINGN, TOV TTPOYPAUMPATIONS 1 TNV TTANPOYOPIKA. Mo
TTapadelyua, n BEATIOTN TTPAKTIKA "Sharkcoders" atoxelel atn d1dackaAia TTPOYPAUNATICHOU Kal
POUTTOTIKNG 0 MIKPA TTadId nAikiag 6-17 etwv. OAeg o1 BEATIOTEG TIPAKTIKEG TTOU
Tpoodlopifovial oTnv [NopToyaAia XpnoIPoTTOIoUV KAIVOTOPEG HEBOdOUG pABnong Kal [N
TUTTIKNG eKTTAIOEUONG, €UENIEia, OTTAEG HOPPEG YIA TA TTAPEXOPEVA PMaBAUATA Kal dnUIOUPYIKK
o1daokalia. MNa TTapdadeiypa, N BEATIOTN TTPaKTIKA "SEE. TELL.LISTEN"XpNnOIWOTTOIEI KAIVOTOMES
pEBOSOUG BidaokaAiag 6TTwg agAynon (storytelling) kai n TTpakTIKA "Sharkcoders" xpnoiyoTrolei
onuIoupyikr di1daokoAia péow AoyikoU culAoyiopoUu kai etmiAuong TTpoBAnudatwy. Opoiwg,
TEOOEPIG ATTO TIG TTEVTE PEATIOTEG TTPOKTIKEG XPNOIUOTTOIOUV NAEKTPOVIKEG TTAATPOPUES Kal
NAEKTPOVIKEG EVOTNTEG Yia TN BeATiwon Twv BEEIOTHTWY TTPOYPAUUATIONOU Kal TTANPOPOPIKNG.
TéNog, UO aTmd TIG BEATIOTEG TTPAKTIKEG TTOU EVTOTTIOTNKAV €ival EVIEAWG dWPEAV Kal €XOUV
avoIKTA TTp6ofacn og 6Aoug yia XpAon.

Opoiwg, otnv EANGSa kai o T€ooepiG PBEATIOTEG TIPOKTIKEG TTOU EVTOTTIOTNKAV €XOUV
XPNOIMOTTOINCE! ETTITUXWGS HEBOBOAOYIEG TTPOYPAUUATIONOU WG HECO OIKOVOUIKIG OAOKAAPWONG
MEIOVEKTOUVTWV 1] TTEPIBwpPIOTTOINUEVWY aTOMWYV. Mo cuykekpiyéva, To skg code oToxEUEl OTNV
evioxuon Twv O€gIOTATWY Yyia podnTéG Xwpig epyaciakr eutreipia kai 70 Coding for Girls

atTeuBbUVETal O€ KOPITOIO, YUVAIKEG Kal AvepyeG yuvaikes. OAeg o1 BEATIOTEG TTPAKTIKEG TTOU
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evroTriCovtal oTnv EANGSa oxeTiovTal CUYKEKPIPEVA WE TIG BEEIOTNTEG TTPOYPANMKATIONOU, YIia
Tapadelyua 1o Patras CodeCamp TTpoo@épel EvOTNTEG, OB UATA KAl EPYOOTHPIA OXETIKA UE TN
MNXavikry ekpddnon, 1o blockchain kal Tnv TexvnTtr vonpoouvn, evw To Coding for Girls
TTPoo®EpEl evoTnNTeEG oTOo Python. Auo atrd TIG BEATIOTEG TTPAKTIKEG TTOU €VTOTTICOVTIAlI OTNV
EANGDQ cival TTPOCOPUOCUEVEG OTNV €VioXUon TwWV JEEIOTATWY TTPOYPANKATIONOU EUGAWTWY
aTOPwWY, evw o1 AAAEG BUo eival diaBéaiueg e GAoug ave¢dpTnTa Ao To UTTORABPO, TO PUAO,
TNV nAKKia f TNV €0vikoTNTa. Opoiwg, TPEIC aTTd TIG BEATIOTEG TTPOKTIKEG TTOU EVTOTTIOTNKAV
TTpoc@épovTal dwpedv, evw To Social Hackers Academy mmpoo@épel dwpedv evoTNTEG Kal
MaBruata pévo oe eudAwTta dtopa. EmmmAéov, U0 ammd TIGC BEATIOTEG TIPAKTIKEG TTOU
EVTOTTIOTNKAV XPENOIYOTTOIOUV [N TUTTIKI EKTTAIOEUCN KAl KAIVOTOPOUG TPATTOUG YIa TNV Evioxuon
TwV OegIOTATWY TTPOYPAPUATIOHOU TwV CUUMETEXOVTWY. To skg code yia TTapddelyua uloBeTei
MIa TTPOCEYYIOT "TTPOCOUOIWoN pyaciag” GTTOU Ol CUMMETEXOVTEG EpyAalovTal o€ OUAdES YIa va
TTapdyouv éva TeAIKO ammoTéAecpa Kai n Social Hackers Academy xpnoiyoTTolEl YEVTOPES TTOU
ouvepyalovTtal OTEVA JE TOUG GUMMETEXOVTEG YIa VA BEATILOGOUV TN HABNCIOKA TOug euTTEIpia. Me
ToV id10 TPATTO, dUO ATTO TIG BEATIOTEG TIPAKTIKEG TTEPIAANPBAVOUY ETTIONG EKTTAIBEVCEIG TTAVW O€
EYKAPOIEG DEEIOTNTEG EKTOG ATTO TNV EKTTAIOEUC OTOV TTPOYPAUUATIONO. Mo cuyKekpiuéva, TO
skg code TTpoo@épel ekTTaideuon TTAVW OTIG BITTPOCWTTIKEG deEIOTNTEG Kal n Social Hackers
Academy xpnoigoTrolei pia "OANIOTIK) TTpooéyyion" yia Tnv avaBdaduion Twv OefloTATWV
TTPOYPAPUATIONOU, cuuTrepIAauBAavovTag eTmiong evoTNTEG VIa eyKAPOIEG OECIOTNTEG KAl
HaBnuata otnv TAaTt@dppa Toug. EmmirAéov, 1o "Coding for Girls" Trpoc@épel £va ToTOTToINTIKO
TTAPAKOAOUBNONG PETA TNV OAOKAAPWON TOU PHABRPATOG TO OTTOI0 PTTOPET VA XpNOIKOTTOINGET WG
ava@opd yia TIG amokTnocioeg de€10TNTEG. TEAOG, TPEIG ATTO TIC PEATIOTEG TTPAKTIKEG TTOU
eVTOTTIOTNKAV BpiokovTal o€ €EENIEN 1 TTPAYUATOTTOIOUVTAI O€ ETACIO ETTITTEDO.

>1n Meppavia, Kai o1 TPEIG BEATIOTEG TTPAKTIKEG TTOU EVTOTTIOTNKAV OTOXEUOUV GTNV E£vioXuon Twv
OECIOTATWY TWV EUAAWTWY ATOPWY, Kal TTIO CUYKEKPIUEVA TWV TTPoo@UYwy. ETTitAéov, 1o ReDi
School of Digital Integration mpoo@épel emiong paBruarta €8IKA Ot Yuvaikeg Kal TTaidid
OIAPOPETIKWYV ETTITTEDWV IKAVOTNTAG, EVW O KUPIOG OTOXOG €ival va £XEl KOIVWVIKO QVTIKTUTTO.
Opoiwg, Kal o1 TPeIG BEATIOTEG TTPOKTIKEG TTOU EVTOTTICOVTalI OXETICOVTAl WE TIG OEEIOTNTEG
TTPOYPOUUATIONOU Kal TTANPOPOpPIKAG. MNa Tapadeyua, 1o Kiron School Tpoo@épel éva TOAU
EUPU @Aoua €IBIKOTATWY OTTWG N avdamTuén 10TooeAidag, TEXVNTA vonuoouvn Kal pabriuata
TTANPOQOPIKNAG. EmiTAéov, €ival onuavTtikd va onueiwBei Ot Kal o1 TPEIS BEATIOTEG TTPAKTIKEG
TTPOCPEPOUV ETTIONG HABARUATA Yia eyKAPOIEG OEEIOTNTES KAl OBAPATA YAWOOAG EKTOG OTTO TIG

0e€10TNTEG TTANPOYOPIKAG Kal TTpoypappaTiopou. Mo ouykekpipyéva, To ReDi School rpoc@épel
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MaBruaTa oxeTik@ pe TIG eCIOTNTEG TTApoudiaong, Tn dIKTUWGON, Tn dnuioupyia BIoypa@IKWY
ONUEIWNATWY Kal Tn dnuioupyia TopTpoAiou. Kartd trapouoio 1poto, 10 DCI 1rpoogépel
HaBruata yepuavikig YAwooag o€ TTpdopuyes. Eival onpavtikd va onueiwdei 61t o Redi school
TIPOCQEPEI ETTIONG TTAPOXH CUPBOUAWY o€ BépaTa oTadIodpouias EKTOG aTTd TIG TEXVIKEG Kal
EYKApPoIeG de€IOTNTEG TTOU TTapéxovtal kal To Kiron School TTpoo@épel €TTionNg TTPOCWTTIKN
UTTOOTAPIEN YIa HaBNTES Kal cuppeTEXOVTEG. Oaov a@opd TIG ueBAdOUG dIdacKaAiag, Kal ol TPEIG
BEATIOTEG TTPAKTIKEG XPNOIMOTTOIOUV KAIVOTOPEG MEBOBOUG pn TUTTIKAG ekmaideuong. Tla
Tapddeiyua, 1o Redi School xpnoiuotrolei dia {wong didackalia Kal TTpocPEPEl Tpia eTTiTTedA
MaBnudtwy: apxdpio, uecaio kal TTpoxwpnuévo emmitredo, evw 1o Kiron School mTpoogépel
"eCaTopikeupévn" NAekTpoVIKr S1IdaCKaAia pe duvatdTnTa eyypa@ns o€ MNavemoTAuio yia Tnv
atmokTnon OI00KTIKWY Povadwyv. TéAog, 1o Kiron School kai 10 DCIl mmpoo@épouv etTiong
TNOTOTTOINTIKO META TNV OAOKANpwon. ETriong 1o Kiron School gival dwpedv yia Toug TTpOCQUYEG,
evw 10 DCI TTpOOC@EPEI 0IKOVOUIKR UTTOOTAPIEN OTOUG MaBNTEG.

TéNog, otnv KOTmpo, povo pia ammd TIG BEATIOTEG TTPAKTIKEG TTOU EVTOTTIOTNKAV OTTOOKOTTOUCE
€I0IKA oTNV evioxuon Twv BeEI0TATWY TTPpoYPAUUaTIOUOU. O1 GAAEG TPEIG BEATIOTEG TTPAKTIKEG TTOU
EVTOTTIOTNKAV ATAV O OXéon MWE TNV TTANPOQPOPIKN Kal BEIOTNTEG TTANPOPOPIKAG YEVIKA. Ta
TTOPAdEIyUa, Ta KEVIPA KATAPTIONG TTPOCQPEPOUV BACIKEG O£gIOTNTEG TTANPOPOPIKAG Kal TO
HelpRefugeesWork mpoo@épel Tooo Bacikd pabriuata Xxpriong NAEKTPOVIKWY UTTOAOYIOTWYV 600
Kal TTponypéva pabAuaTa xpriong NAEKTpovikwy uttoAoyioTwy. Ooov agopd Toug dIKAIoUX0ouG
TWV BEATIOTWY TTPAKTIKWY, TPEIG ATTO TIG TEOOEPIG BEATIOTEG TTPAKTIKEG TTOU EVIOTTIOTNKAV OTNV
KUTTpO GTOXEUOUV OTNV £VioXuaon Twv BEEIOTATWY ATOHWYV aTTO XANNAGTEPO KOIVWVIKOOIKOVOUIKO
utmoBaBpo. Ta Tapdadeiypa, o1 opyaviouoi Colorful Societies kai HelpRefugeesWork
atreuBuvovTtal €18IKa o€ TTPOCPUYES KAl UTTNKOOUG TPITWV XWPWYV, EVW Ta KEVTPA KATAPTIONG,
TTapoAo TTou gival d1aBéoipya o€ OAOUG, TTPOCPEPOUV EKTITWOEIG OTA TEAN YIO NAIKIWUEVOUG KOl
ATOMO PE XAMNAOTEPO KOIVWVIKOOIKOVOUIKG uTtéBabpo. Katd Ttov idlo 1pdtmo, duo atd TIg
BEATIOTEG TTPAKTIKEG TTOU TTPoadlopifovTal TTpoo@épovtal dwpedv. EmimAéov, dUo amd TIig
BEATIOTEG TTPAKTIKEG TTOU EVTOTTIOTNKAV TTPOCPEPOUV EYKAPOIEG BEEIOTNTEG KAl EKTTAIOEUTEIG KAl
MaBruaTa yYAWwooag ekTOG atmd TIG OegI0TNTEG TTANPOYOPIKAG. Mo CuyKeKpIpéva, Ta KEVTPA
KOTAPTIONG TIPOCQPEPOUV  HIO  PEYAAN TTOIKIANIQ  paBnudtwy  yAwooag yia  apXdapioug
(oupTtrepIAapBavopévwy  Twv  PaBNUATWY  eAANVIKAG Kal  ayyAIKAG YAwooag), evw to
Helprefugeswork tpoo@épel pabriuarta OTTwg WG YiveTal n dnuioupyia evog Bloypa@ikou
onueiwpaTog. EmmAéov, dUo atmd TIG BEATIOTEG TTPOKTIKEG TTOU EVTOTTIOTNKAV XPNOIMOTTOIOUV

KAIVOTOUOUG Kal [N TUTTIKOUG TPOTTOUG €KTTaidEUONG yia Tnv evioxuon Twv OegIOTATWY
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TTANPOPOPIKAG, EVW Ol AAAEG BUO BEATIOTEG TTPAKTIKEG XPNOIMOTTOIOUV WIa TTI0 TTapadoaiakr) dia
¢wong uéBodo. MNa TTapddelypa, 1600 Ta KEVIpa KaTdptiong 6co kai 1o Colourful societies
AauBdavouv xwpa oe mepIBGANov TéENG, evwy To HelpRefugeesWork eival pia d1adIKTuaKr)
TAaT@Opua kai To Learn to Code with Python cival éva "kaivotopo kai dlaokedaoTikG" Bepivo
OXOAgio OIAPKEIAG TTEVTE NUEPWY TTIOU ETTITPETTEI OTOUG VEOUG va €TTIKEVTIPWOOUV o€ éva
OUYKEKPIUEVO BEPa yia oUVTOUO Xpovikd diaoTnua. Emmpdobera, kai ol TEcoepIG BEATIOTEG
TIPOKTIKEG OEV ATTAITOUV TTPONYOUEVN EUTTEIPIA YIA EyYPAPT) OTA TTPOYPAMMATA Kal U0 atrd TIg
BEATIOTEG TTPAKTIKEG TTPAYMOTOTTOIOUVTAI O€ £TACIA Bdon. Na Tapddeyua, Ta KEVIpa KaTapTIong
TpaydaToTTOIoUVTal  KABE XpOvo €KTOC ammd  TIC KAAOKQIPIVEG  TTEPIOdOUG  Kal  TO

HelpRefugeesWork givai d1a8¢éo1po oe otmoiadrtroTe dedopévn TTEPiIndO.

ATTOTEAEOUATA CUVEVTEUENG ENTTEIPOYVWHOVWYV TTANPOYOPIKAG

2UVOAIKA, 20 euTTEIPOYVWHOVEG TTANPOPOPIKAG epwTnOnkav oTnv Kompo, Tnv EAAGSa, Tnv
MopTtoyaAia kai Tn Meppavia. Aé Toug 20 epwtnBévTeg, 17 ATav Avdpeg Kal 3 ATav yuvaikes. Ol
EPWTNOEVTEG ATTO OAEG TIC XWPEG TWV ETAIPWYV €ixav PeyAAn TTOIKIAIG akadnuaikwyv uttoBdBpwyv,
aAAG 6Aol Toug gixav atro 2 £wg 20 Xpovia EPTTEIPIOG OTOV TTPOYPAPUATIONO Kal/f] 0€ évav Topéa
TTOU OXETICETAI UE TNV TTANPOPOPIKA.
Ortav epwtBNKav OXETIKA PE TIG IKAVOTNTEG TTPOYPAUMATIONOU Kal Th CATAOTN, Ol £pWTNBEVTEG
amdé tnv lMoptoyaAia, Tnv EAAGda kai Tn leppavia cupeuvnoav OTI TO ETTAYYEANO Tou
TIPOYPAMUATIOTH) €ival aTTaITNTIKO KUPiwg AOYw TnG ouveXwg METABAAAOuEVNG QUONG TNG
epyaciaog kar Adyw TnNg TTOAUTTAOKOTNTAG TNG PaBnoiaknig diadikaciag. Ooov agopd 10 KaTd
TOooV UTTdpxel ATNON YIa £pyOoia OTOV TTPOYPOUUATIONO, OAOI Ol CUUUETEXOVTEG aTTO TNV
MopTtoyaAia, Tnv EAAGBa, Tn Mepuavia kal Tnv KUmrpo cupgwvnoav 6T UTTAPXEl MEYAAN Kal
augavopevn CATNON YIO EPYOCia OTOV TIPOYPANKATIONO, KUPIWwG AOYW TNG WNPIOKAG ETTOXNG OTNV
otroia ¢oupe Kal AOyw Twv TEXVOAOYIKWV €geAitewv Kal TG wne@lotroinong. EmmimTAéov, ol
OUMMETEXOVTEG KARBNKav va egnyroouv Troleg Be€IOTNTEG TTPETTEI VA BIOBETEI KATTOIOG VIO VO
EMTUXEI WG TTPOYPAUMATIOTHG. OI TTEPICOOTEPOI CUPPETEXOVTEG OTTO OAEG TIG XWPES TWV ETAIPWV
onAwaoav OTI gival ONUAVTIKO YIO TOUG ETTAYYEAUATIEG TTPOYPANPATIOTEG VA £XOUV TOOO TEXVIKEG
0e€10TNTEG OTTWG YAWOOEG TTPOYPAUMATIONOU OCO0 KAl EYKAPOIEG BEEIOTNTEG OTTWG OEEIOTNTES
ETMKOIVWVIOG Kal opadikAg epyaciag. Ooov agopd TIG IKAVOTNTEG TTPOYPAUUATIONOU, Ol
TTEPICCOTEPOI CUUPMETEXOVTEG ATTO XWPEG TWV ETAIPWY CUPQWVNoav OTI Autd TTOU KAVEI £VOG
ETTAyYEAPOTIQG TTPOYPAUMATIOTHG €EAPTATAI KAl TTOIKIAAEI ATTO TOV TOUEQ TNG EPYACTIAg TOUG,
KaBwg utrdpxouv TTOAAOI TOUEIG TTPOYPAUUATIONOU.
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Ooov apopd Ta 0PEAN Tou ETTAYYEAUATOG TOU TTPOYPOUUATIOTH Kal TOV AOYO TTOU €TTIAEYEI €va
GTOHO Va aKOAOUBNOEI PIa KAPIEPA OTOV TTPOYPOUUATIOUO, O CUMHPETEXOVTEG OE OAEG TIG XWPES
onAwaoav oxeddv oud@wva 0TI ol HICOBOAOYIKEG TTAPOXEG ival TO KUPIO OPENOG TTOU AauBAvouv
uttown.EtmimAéov, o1 oupueTEXovVTEG OAAWOQVY €TTIONG OTI N €pyaCia Aatrd TO OTIITI €ival €TTIONG
éva Baoikd opelog. AvtiBeTa, 600V aQopd TIG TIPOKARTEIG TTOU AVTIMETWTTICOUV TO ATOPA TTOU
evOla@EPOVTaI VIO pIa BECN Epyadiag OTOV TTPOYPANUATIONO, Ol EPWTNBEVTES ATTO OAEG TIG XWPES
€TAIPOUG Cup@wvnoav OTI icwg n peyaAluTepn TTPOKANCN TTOU  avTIMETWTTICOUV €ival n
QvVayKaI6TNTa GTTOUBWYV Kal KATAPTIONG 0€ auvexn, KaBnuepivr) Baon Adyw TnG peTaBaAAduevng
@UONG TOU ETTAYYEAMQTOG.

TéNog, 600V a@opd TNV avdaTITuén IKAVOTATWY, Ol CUPHETEXOVTEG dAwaavV OTI gival OnNUAVTIKO
VO UTTAPXEI OUVEXNG KATAPTION N otroia Ba TPETTEl va EeKIVA PE TNV EKTTAIOEUCN TEXVIKWV
OeCIOTATWY KaI 0T ouvExela va TTepIAapBavel ekTTaideucn eykapaiwy OeCIoTATWY, EKTTAIOEUTEIG
Kal padnuara yAwooag, pabiuara avamTugng KIVATPWY Kal EKTTAIOEUCT OXETIKA E TOV TPOTTO

onuioupyiag Bloypa@ikoU GNUEIWNPATOS A TOV TPOTIO EUPECNS £PYATIAG.

Y1revuOuvol rpéoAnyng mpoowikou / YITaAAnAog
ETTAYYEAMATIKOU TTPOCAVATOAIOHOU 1 €101KOi OE ATTOTEAECHATA
OUVEVTEUENG

2UVOAIKd, aTnv Kutrpo, Tnv EAAGOa, Tnv MopTtoyahia kai Tn Meppavia cuppeteixav 20 utretBuvol
TTPOCANWNG TTPOCWTTIKOU/UTTAAANACI €TTAYYEAUATIKOU TTPOCAVATOAIGHOU 1) EUTTEIPOYVWHOVEG
TTpooAWewV. OAOI Ol CUPPETEXOVTEG €iXav PI EYAAN TTOIKIAIG AKASNUAIKWY Kal EKTTAIOEUTIKWV
uttoBaBpwyv Kal OAol gixav TOUAdyioTov 1 XpOVO €PYACIOKNAG EUTTEIPIOG OTOUG TOWEIG
TTPOCAAYEWV r)/Kal OTadIOdPOUIaG.
ApXIKA, OAOI 01 EpWTNBEVTEG 0 OAEG TIG XWPEG TWV ETAIPWY CUPPWVNOQAV OTI UTTAPXEI TTPAYMOTI
auénon NG CATnoNng via O£0€Ig €pyaoiog OTOV TTPOYPOUUATIONO WG OTTOTEAECHO TOU
auéavouevou apIBuou  eTalpEiwV TTou €mMBOupolV va TTPOCAGBoUV €I8IKOUG OTOV TOpEQ
TNGTTANPOPOPIKNG, Adyw TNG TTavdnuiag Covid-19 kal Adyw Twv VEWV TEXVOAOYIKWY EEENICEWV.
Mapd tnv auéavouevn ¢ATNON, O €PWTNBOEVTIEG cuupwyvnoav OTI N TTapoxh Eival TToAU
XaunAGTePN amd v auéavouevn ¢ntnon. Ooov agopd TIG SeCIOTNTEG TTOU TTPETTEI va EXEI
KATTOIOG YIO VA TTETUXEI WG TTPOYPANMPOATIOTHG, Ol CUUMETEXOVTEG O€ OAEG TIG XWPEG CUPOWVNOAV
OTI Ol TEXVIKEG OECIOTNTEG OTTWG N yvwon TTOAWV YAwOOWV TTPOYPAUPATIONOU gival TTOAU
onpavTikég. QOTOC0, Ol TTEPICOOTEPOI CUMPMETEXOVTEG CUUPWVNOAV ETTIONG OTI 01 EYKAPOIEG
0e€I0TNTEG OTTWG O BEEIOTNTEG ETTIKOIVWVIAG €ival TTOAU ONUAVTIKEG. € OXEON ME TIG EAAXIOTEG
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QTTAITACEIG YIa va Bpouv SOUAEIG OTOV TTPOYPAUUATIONS Kal TI avadnTouv ol EpyodOTEG O€ £vav
MOAVO UTTOWNAPIO, Ol ATTAVTACEIG DIEPEPAV PETAEU TWV XWPWYV HE OPICHEVOUG CUUHETEXOVTEG VO
OnNAWVOUV OTI TO TITUXIO TTAVETTIOTNMIOU €ival onuavTiKG, evw aAAol dnAwvouv 6Tl dev aTTaITETal
TTAVTA TITUXIO TTAVETTIOTNHIoOU. ETTITTAé0V, OI CUPMETEXOVTEG BNAWOAV OTI N GXETIKI) EPYACIAKI)
euTTEIpia €ival €TTioNg TTOAU onuUAVTIKA Kal cuvhBwg ol £pyoddTeg Ba (NTHOOUV £PYOCIOKN
gUTTEIPIa aTTO TOUG UTTOWNPIOUG.

Ooov agopd Ta 0@EAN TTOU @NuiovTal yia To ETTAYYEAUQ TOU TTPOYPAUMOTIOTH Kal Toug Adyoug
TTOU KATTOI0G £VOIAQEPETAI VO GKOAOUBNOEI HIa TETOIO KAPIEPA, KAl OTIG 4 XWPEG, O TTEPICTOTEPOI
epwTNBEVTEG dAWaaV OTI €ival 0 uPnAGS PIoBAG Kai n uwnAf ¢ATnon Bécewv epyaciag oTov
TTPOYPAMUATIONO. ETTITTAEOV, OI CUMHETEXOVTEG avEPEPQV ETTIONG TNV €pyadia attd To OTIITI Kal
TNV gueAi§ia Tou eTTayyEAROTOC WG 0PEAN. Ooov agopd TIG TTPOKANGCEIG TOU ETTAYYEAUATOG TOU
TIPOYPAMUATIOTH], Ol ATTAVTHOEIG TwV EPWTNBEVTWY TTOIKIAAOUY, aTTd TN KN OTaTIKK GUON Tou
ETTAYYEANOATOG £WG TOV AQUENUEVO AVTAYWVIOUO METAEU TwV UTTOWNQiwV.

TENOG, OTTWG Kal 01 €10IKOi OTOV TOMEA TTANPOYOPIKAG, Ol CUMMETEXOVTEG DAAWOAV OTI N KATAPTION
TIPETTEl VA €ival OUVEXNG Kal TTPETTEl va TTepINapBAvel ekmTaideuon ot dIAPOPES YAWOOEG
TTPOYPAPUATIONOU, KABWG Kal eyKApoleg BeEIOTNTEG OTTWG BeEIOTNTEG dlaxEipiong £pywy Kal
0e€IOTNTEG  ETTIKOIVWVIAG KAl YAWOOIKEG Oe€10TNTEG. ETTITTAéOV, KATA TOV OXESIOOUO MIAG
EKTTAIOEUONG VIO MEIOVEKTOUVTO ATOMA, Ol TTEPICOOTEPOI E€PWTNOEVTEG CUUPWVNoAV OTI
TepINAPBAVOUV  eKTTOIOEUON €YKAPOIWY OegIOTATWY, KABWG Kal eKTTAIdEUon OECIOTATWYV
ETTIKOIVWVIAG, ETTAYYEAUATIKOG TTPOCAVATOAIOUO, eKTTaidEUOn yIa Tov TPOTTO dnuioupyiag evog
Bloypa@ikoU onueIwPaTog Kai Tnv 1adIKaoia TG CUVEVTEUENG YIA Epyaaia EKTOG ATTO TIG TEXVIKEG

0e€I0TNTEG.
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INTRODUCTION

The present report represents the utilization of Work Package 2 of the Project ‘Code4SP” Coding

For Social Promotion’.

The project ‘Coded4SP: Coding For Social Promotion’ aims at fostering digital skills and
competences of digitally excluded individuals and groups, including older people, migrants and
young people from disadvantaged background. Moreover, Code4SP aims at enhancing digital
skills and competences of digitally excluded individuals by ‘scaling up’ good practices
(replicating good practice on a wider scale/transferring it to a different context or implementing
it at a higher/systemic level) on inclusive education and/ or promoting common values initiated
at a local level. Also, Code4SP aims at transferring a good practice — CodeDoor Best Practice
— on the transfer of computer programming (Coding) skills to people from vulnerable socio-

economic groups.

The ‘CodeDoor Best Practice’ has been implemented locally in different towns in Germany and
is in constant evolution for improvement. Over 90% of the CodeDoor’s alumni have been able
to find a job or an apprenticeship in the last four years or have set up their own start-ups and
many CodeDoor alumni act as mentors for the new generation. Similarly, alumni find themselves
in a higher socio-economic position and many provide online coding expert support to the
current CodeDoor trainees.

The present report concerns the implementation of Work Package 2: ‘Knowledge Exchange and
Transferability Plans’for the project Code4SP and more specifically of Work Package 2.2:
‘Connecting CodeDoor best practice, needs analysis and existing good practices on Coding in
Non-Formal Education contexts in all the participating countries’. Consequently, the purpose of
WP2.2 of Code4SP is to create a comparative report which will investigate and analyze national
schemes on coding, along with their impact at a policy level.

This report will identify best practices from all partner countries (Portugal, Cyprus, Greece and
Germany) which have successfully employed coding methodologies as a means of economic

integration of disadvantaged or marginalized populations (e.g. for migrants/refugees) and
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determine specific needs and interests, by giving emphasis on detected gaps in terms of
local/regional/ national policy considerations that could potentially be tackled by the current
project.

Thirdly, this report will provide a summary and commentary of interview results conducted in
each partner country with IT experts and recruiters/career guidance

officer or recruiting experts in order to receive a more complete picture of the state-of-the art in
each partner country. The report will present and analyzed up-to-date information about
regional/national job profiles (needed skills for technicians and ITs) and development

opportunities of the digital job market.

Lastly, this report will embed the most significant points that will have derived from the entire
gualitative process, ending up with a comparative analysis on the results of different national
contexts, highlighting the common points and the main socio-cultural-economic differences
between each implementation country. The report will conclude with an assessment of the main

risks/threats for the application of the CodeDoor best practice in each implementation country.
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BEST PRACTICES ANALYSIS

Each partner conducted desk-based research as part of Work Package 2.2 and identified best
practices in the partner countries (Germany, Portugal, Greece and Cyprus) which have
successfully employed coding methodologies as a means of economic integration of
disadvantaged or marginalized populations. All partners identified between 3 to 5 best practices

in their respective countries. Overall, 14 best practices were identified.

Portugal

In Portugal, 5 best practices were identified which have employed coding methodologies as a
means of economic integration of disadvantaged or marginalized populations.

42 Lisboa

The first best practice identified in Portugal is 42 Lisboal. Founded in Paris in 2013, 42 now has
over 10,000 students in over 20 countries and is recognized as one of the best programming
schools in the world. Studying at 42 is completely free, requiring no academic background or

programming experience. The only requirement is that applicants must be at least 17 years old.

At 42 Lisbos, students learn practically by developing projects, among peers, in a model that
works like a game. Thus, in addition to technical skills, each pupil develops teamwork, problem
solving, adaptability, determination, autonomy and resilience. Studying in this organization is
100% free, as the Board believes that everyone deserves the opportunity to develop their
talents, regardless of their background and resources. The support of several sponsors who are
committed to education is key and ensures that no tuition is charged to students.

Of all 42's students worldwide, about 50% have never programmed before, and yet more than

80% received a job offer even before completing the program.

1 https://www.42lisboa.com/en/about/
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There are no teachers and no books. Learning is done in pairs, through the development of
projects that allow you to earn points and advance to the next level, like a game. Once the basics
are learned, each student is free to create his or her path, choosing the projects that allow
him/her to gain knowledge in the areas that interest them the most.

Besides learning to program, students learn to solve problems, to overcome challenges, to learn
how to learn, to be responsible for themselves and others. At 42, the methodological approach
is learning by doing, and two internships after the course are part of the curriculum. The growing
weight of technology in several industries is undeniable, as well as the lack of professionals in

the area - in Portugal alone it is estimated that 30,000 programmers are needed.

Given the flexibility with which students at 42 can access, free of charge, a complete, up-to-
date, and free teaching program, these features must be also included in the Code4SP project.
The interpersonal skills resulting from the learning fit the profile of today's worker and are
pertinent to include in any course of this nature. Offering an internship at the end of the course
is a key element of this good practice, and it may be particularly useful for the Code Door project
to look at this trait.

RECODE Portugal

The second best practice identified in Portugal is a platform called RECODE?. RECODE
Portugal is a digital platform of courses with certification from large companies such as Microsoft
and PMI (Project Management Institute - Educational Foundation), totally for free and for
everyone. It is comprised by online programming courses, entirely in Portuguese, including the
App Inventor - code software developed by Google for the creation of Android applications. The
courses are made in a simple and intuitive format so that the trainees understand the concepts
that are being treated. Learning the logic of programming, knowing what an algorithm is, and
applying the application knowledge in practice are among the objectives. In 40 hours, in this
course you will learn programming logic and how it works. It is the basic theme of logical thinking
and essential for a programmer. You will also learn the importance of and understand what an

algorithm is, what a programming language is, and put it into practice with App Inventor.

2 https://cdi.org.pt/recode-portugal/
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Given that this is a free course and shaped for everyone, in addition to teaching about
fundamental tools in the area of programming with the Microsoft trust-mark, the Code4SP
Consortium could study the way the course was structured and adapt it to the needs of the
project. The fact that all materials are available online and asynchronous allows a flexibility that

the project team should also consider.

SEE.TELL. LISTEN

The project SEE.TELL.LISTEN?, implemented by the Portuguese Refugee Council, The project
SEE.TELL. LISTEN aims to endorse the reskilling and upskilling of refugees and asylum seekers
by providing tools and expertise which are key to self-sufficiency in the current knowledge
economy, particularly regarding digital literacy. It does so through inventive methods that can
foster cultural expression and increase self-confidence of refugees, and their mastery of their
own narratives. It does so by developing an innovative adult training curriculum and testing it in

pilots in three countries.

The first step was to create a draft Training Curriculum, including modules of Digital literacy,
Digital Storytelling and Photovoice methods, based on non-formal educational methods
developed by 4 different partners in the consortium.

The Training Module on Digital Literacy for Refugees offers information, materials and activities
needed for the upskilling or reskilling regarding digital competences as well as for the training of
digital literacy and digital citizenship for refugees and asylum seekers. This module provides an
introductory approach to the digital world, allowing participants to gain capacities needed for the
development of the other two modules, as well as to daily life in the digital world. This module
addresses a skill gap among adult refugees and asylum seekers, namely the need to understand

how to use technology in an effective and safe way, underlining privacy, and security issues.

The changes brought by the Internet claim careful considerations regarding responsibility and

accountability that unavoidably fall under the respect for others and the human rights. The

3 https://www.seetell-listen.com/
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Training Module on Digital Literacy for Refugees is a tool that can be used to take advantage of
the different opportunities and to confrontation the various challenges the Internet brings.

Looking back from the start of the project up and till the end, the conclusion can be drawn that
the developed Training Curriculum, in its special combination of digital skills, storytelling and
working with images, has been proven to be very successful. The participants were very satisfied
and learned a range of new skills. Some very practical, others more in the field of identity building
and reaching out to unknown audiences. They also had the opportunity to bond with others,

including their highly valued trainers.

The various steps in the project from concept development, to train-the-trainer sessions and the
implementation of pilots in three different countries has led to a Curriculum that has been tested
and proven in many ways. All six partners in the project will integrate this Curriculum in their

programmes and projects for the upcoming years.

As we can learn from the evaluations of the partner organisations of the project
SEE.TELL.LISTEN, all of them are convinced the Training Curriculum is very suitable for
implementation by other organisations in the pilot countries as well as in other European

countries.

Itis wise to have a good image of the participants one is aiming at. The differences in knowledge,
life experience and skills, can be enormous. This does not mean however, that working with
homogeneous groups is preferable. In mixed groups participants can learn from each other and
stimulate each other to overcome barriers. Older people for example, know the value of life
stories and memories, more than younger people. At the start of mixed groups on storytelling
e.g. a division in tasks can be made, in which the younger ones handle the video camera or

mobile phone, while the older ones tell the first stories.

When working with mixed groups it is important to prepare for language difficulties. Working with
an interpreter slows things down a lot. A solution would be to work with mixed couples or sub-
groups who speak the same language, of which one person also speaks the language of the
course and can explain things to the others.

In the pilots, the courses were shortened because of the limited time of the project and the

COVID-19 measures. If possible, in other circumstances, it is advised to take more time for the
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courses on Digital Storytelling and Photovoice. Once the participants are engaged these
modules offer a lot of new experiences for them and very fruitful opportunities to enlarge their
self confidence and self-esteem.

Some women, as is the experience in Portugal, could be best addressed in separate groups.
Not only because in some cultures mixed groups with male are a problem, but also because the
digital skills of some women are very low, because of lack of education. (In storytelling however,

they are often masters).

A good image of the participants is also helpful to adjust the sessions to their needs and
possibilities. The Digital Literacy Module offers a good and practical base, but had, as has been
recommended by the developers, to be adjusted for each group, depending on the participants
previous knowledge and needs.

The Photovoice module can at first lead to some hesitations, but it is very interesting, why
participants find it difficult to cut their own image and to make this hesitation a topic in the
conversation with group. What is identity? And what constitutes it? Can | be deprived of my
identity if someone borrows my photographed eyes? Do |, in fact, add something new to another

picture?

In all pilots at first it was difficult to recruit participants. Digital communications and flyers did not
seem to give the expected response. One-to-one invitations in which the purpose of the training
could be explained and curiosity in the persons experiences and skills could be shown, worked

a lot better.

The place where the training is given is also important. It is preferable to choose a location that
is not too formal and does not look like a setting for compulsory activities. Although it is
sometimes hard to imagine travelling, also within the city itself, is always an obstacle. It seems
better to choose a location close to the place where most participants live. If it is thought to be
important to show them other parts of the city, use the Postcard sessions to make a guided tour
to interesting places in the city.

It is important that the equipment needed, which is described in the Curriculum, is available on

the spot. The Photovoice sessions e.g. need a special printer to immediately print the (self)
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portraits of the participants. Be aware if the participants have smartphones and if additional
computers and video cameras are needed.

In the Curriculum the products made by the participants and the process of learning and bonding
are equally important. The postcards, Roboteca and recorded stories, and if possible, group
performances, are very important to strengthen the self-confidence of the participants and to
change the dominant narratives on refugees. Working with social media to spread the results of

the projects can be a way for participants to practice the new digital skills.

Sharkcoders

Sharkcoders?, the first Portuguese network of schools for programming and robotics, aims to
help children and teenagers, aged 6-17, to be prepared for the future. According to its founder,
teaching is done playfully, teaching what is the literacy of the future, programming, development
of games, mobile applications and robotics. The teachings have a very positive transversal
impact on the development of certain skills, such as logical reasoning, problems, English,
mathematics and teamwork, among other aspects.

Sharkcoders started to be designed in 2016 when it was noticed that kids needed to have this
type of experience from an early age, to develop skills.

The business is focused on three areas, which range from offers for families, offers for
municipalities, groups or schools and the production of content for internal or external
consumption (franchising network). Schools are introduced programming and courses are given

where young people can, for example, create their own applications and games

The fact participants can create their own applications and games is very interesting for the
purpose of the Code4SP project, since it can act as the ‘final project’ of the participants, who
can sell it furthermore;

The extension of the project to the local authorities can be advantageous, since it can be

adapted to provide local populations with coding and programming notions.

4 https://www.sharkcoders.pt/
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Click & Connect 4 All

Click & Connect 4 AlP° is a programme of computer classes for elderly people from the
Portuguese and Latin American community in the United Kingdom, run by Portuguese educator
Nuno Vinhas, from the Oldalone UK organisation, having been awarded the honour Best
Diversity and Inclusion Impact 2020, by the Institution of Engineering and Technology (I&T).
According to its founder, the project was designed to consolidate and embrace the Latin
American community, especially the elderly. Everything was planned to reach people with little

academic education, which meant a visual, oral and neurolinguistic programming adaptation.

The mission of Oldalone themselves is to help fight loneliness among older people by providing
them with companionship and leisure. Their aim is to reduce the number of older people affected
by loneliness and to make sure they can lead a fulfilling and meaningful life. Oldalone UK is
working tirelessly to achieve its purpose under the banner of its values: Integrity, Kindness and
Empathy in the hope to achieve ever growing age-friendly communities. Click & Connect 4 fits
perfectly on this view and goals.

Those in charge of this programme may be contacted in order to learn about the methodology
used to establish a link between all the participants, who face, apart from info-exclusion,
problems related to loneliness, often derived from cultural, linguistic and neurolinguistic

differences.

Greece

In Greece, 4 best practices were identified which have employed coding methodologies as a

means of economic integration of disadvantaged or marginalized populations.

skg.code
skg.code is an educational program that is addressed to students, as well as graduates of IT

departments and related faculties, with little or no work experience. It is a work simulation where

participants work in a group project under the guidance of programmers and psychologists.

5 https://www.oldaloneuk.org.uk/
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The program was created in 2018 out of frustration as an alternative to standard job interviews
for entry-level candidates. The conclusions that can be drawn from a 30-minute interview with a
candidate under stress are -in fact- inconclusive. skg.code allows to get to know candidates in
depth, to draw safe conclusions and at the same time to give them a chance to enrich their CVs.

skg.code tries to fill the gap that exists between entry-level candidates in the IT sector and the
minimum requirements demanded by IT companies for their respective positions. It provides
training and evaluation in basic technical and interpersonal skills with the ultimate goal of culture-

based recruitment & soft skills training and evaluation.

The program is free and is work oriented, meaning that it aims to improve the employability of
the participants. It also provides training and evaluation in basic technical and interpersonal
skills with the ultimate goal of culture-based recruitment and soft skills training. Skg.code also
provides career consulting and soft skills training and is available to individuals with only basic
knowledge of web technologies.

“Coding for Girls”

The initiative ‘Coding for Girls’® was created by the Scientific College of Greece, in collaboration
with the Cisco International Center for Digital Transformation and with the support of the Public
Benefit Corporation of the Municipality of Thessaloniki and was implemented between October
to December 2020. The initiative was available to girls, female students and unemployed

women.

‘Coding for Girls’ offered six modules in relation to coding, including Introduction to Python, Data
types, variables basic Input-Output operations, basic operators, Boolean values, conditional
execution, loops, lists, and list processing, logical and bitwise operations, Functions, tuples,

dictionaries and data processing, Modules, packages string, and list methods and exceptions.

6 https://scg.edu.gr/coding-for-girls/
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Upon completion of the program, participants received a Certificate of Successful Completion
and had the chance to take the Industry Certification exam entitled PCAP: Certified Associate
in Python Programming.

Patras Codecamp

Patras CodeCamp’ started in 2016 as mini workshop series about coding and programming,
under the framework of Europe Codeweek. It is repeated every year and has benefited a lot of

people in the city of Patras, especially young people and older people.

The aim of Patras Codecamp is to promote programming, to show young people, adults and
older people how give life to their ideas & to reach their goals through writing code. Also, the
program aims to simplify the skills involved in coding and programming and to increase the
knowledge of people interested.

The program offers free courses in coding and web technologies, Web & Game Development,

Programming Languages, STEM, Blockchain Technology, Machine Learning, VR, AR etc.

Most importantly, Patras Codecamp is annual and provides multiday workshops which are
addressed to anyone interested -all people who want to learn more about technology and
programming and includes introductory workshops in programming and web technologies
covering a wide range of themes. The program is also free of charge and upon completion,
participants receive a certificate of completion.

Social Hackers Academy

Social Hackers Academy?® is an organization that was established in 2017 and aims to teach
vulnerable groups how to become web developers. The core courses it offers include the Coding
School (Full Stack Web Development), Wordpress Trainings (front end web development) and
Computer Literacy Classes (basic computer skills trainings). It has embraced a flexible and
adaptable way in achieving its mission and that’s why it can partner with other organizations and

enlarge its beneficiaries’ pull. It has developed its own e-learning platform (Athena) in order to

7 https://patrascodecamp.eu/patras-codeweek-2016/
8 https://socialhackersacademy.org/
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provide the courses and also it has launched a recruitment platform in order to support
employers to recruit their next employees from their graduates. All students in SHA are
supported by three people: One person who will do code review, a mentor will meet with the
student one hour per week and by online technical assistants (OTA), who are a group of people

volunteers who are constantly online who will answer questions any time.

The courses are delivered online but there is also a cooperation with some Non-Governmental
Organizations in order to use their resources and equipment in case a student does not have
access to internet. The courses are delivered for free for individuals belonging to vulnerable
target groups (unemployed, migrants, asylum seekers and refugees). Other target groups pay

a fee but there is also the possibility to pay the fee once a student gets a job in the IT industry.

The courses that are offered are Part-time: 6 months of learning + 1 month for the final project
or full time 3 months of learning + 2 weeks for the final project. Soft skills learning is also

integrated in the courses.

Germany

In Germany, 3 best practices were identified relating to the economic integration of
disadvantaged or marginalized populations, and mores specifically through coding methodology

initiatives.

ReDi School of Digital Integration

The non-profit social enterprise ReDI School of Digital Integration started life as “Refugees on
Rails” in 2015. In February 2016, Refugees on Rails split to become two separate projects, one
of which is the Berlin-based ReDI School.

ReDI offers courses on a wide range of topics and caters to various ability levels, including
complete beginners. Courses typically involve two hours of in-class instruction per week plus

homework projects for a four-month semester.

Financing for ReDI has come mostly from private companies, largely but not exclusively in the

technology sector, including Facebook, Cisco, and Kléckner & Co.
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Originally operating only in Berlin, it now offers courses in Munich, Copenhagen, north rhine
Westphalia and offers the opportunity to study online as well.

ReDlI has also launched programmes specifically for women and children. Starting with a hodge-
podge of stand-alone courses, it is gradually reshaping the curriculum into streams, where
courses more explicitly build on one another and cater to different ability levels. (Mason, B.,
2018).Today ReDI offers: IT- and programming courses, Workshops, Tech talks, Company
visits, Conference visits, Hackathons, HR summits, Innovation projects and Career Counseling.
Laptops, internet access, classrooms and study rooms are available throughout the course to
all participants without cost to the participant. Their participants are still mainly refugees and
migrants. They work closely with companies and organizations looking to hire IT talents, to

address the shortage of skilled workers in the IT sector in Germany.

ReDI School offers students valuable digital skills as well as contact to a strong network of
companies, technology leaders, mentors and alumni to create new opportunities for all people
involved. ReDi’s educational goal is to provide students with useful knowledge that is
appreciated by industry and academia to support their accelerated integration into the German
labor market and into German society.

The program offers modular learning curricula for three levels: Beginner Level (goal: basic
understanding), Intermediate Level (goal: application and analysis) & Advanced Level (goal:
capable and competent).

In addition to technical skills, they also focus on the development of: IT core competencies
(presentation skills, GitHub portfolio creation, agile project development etc.), professional soft
skills (Curriculum Vitae, Interview Training, Linkedin Profile etc.) & professional networking
(company visits, TechTalks, conference visits etc.). The teachers at ReDI School are mostly
volunteers who have work experience in the technology industry. They can both share
theoretical knowledge as well as explain how things work in practice. In addition, the teachers
can tell stories from their own careers, give advice on their own career paths and open doors to
the companies they work for. (ReDi School's Website. 2021, 14. May. Our Mission.

https://www.redi-school.org/mission)
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DCI - Digital Career Institute (former “Devugees”)

The DCI was launched by Stephan Bayer, CEO of "Sofatutor,” and Steffen Zoller, former
managing director at "Kununu" and current managing director of the DCI. In September 2016,
the continuing education program was launched for the first time in Berlin. DCI at first called
"Devugees," and was initially aimed exclusively at refugees interested in gaining technical

qualifications in the German labor market. (Hofmann, A., 2019)

At the beginning, Devugees (a portmanteau combining ‘developer’ and ‘refugees’) was created
by a Berlin-based group of tech professionals, including both programmers and human resource
specialists. The idea was hatched in 2015, and the organisation was founded in April 2016.
Whereas most coding schools are non-profits, Devugees operates as a for-profit social
enterprise that considers positive social impact as its primary objective.

Devugees opted to operate from within the system of state-recognized and subsidised
vocational training. It succeeded in becoming a certified provider of vocational courses, which
allows most students to enroll through and receive financial support from the Jobcentre (an
institution run jointly by local authorities and the Federal Employment Agency). They fully

financed its operations through its core programs, specifically through government funding.

Devugees offered two different courses. In a four-week introductory course, students learn some
basics of software development and participate in a number of ‘company tours’ during which
they talk with developers about their jobs. Those who are sufficiently enthused by the
introductory course can enroll in a 12-month course focused specifically on front-end web
development, which involves nine months of intensive training followed by a three-month
internship. Both the introductory course and the one-year course are full time. Students attend
class from 9 am to 4 pm, five days per week (in the one-year course, one of the five days’
focuses on developing German language skills). The stated goal is that after completing the
one-year course, students will be able to get a job as a junior front-end developer. (Mason, B.,
2018). Today Devugees is called DCI - Digital Career Institute - but the basic model has
remained largely the same. One important difference though, today DCI is not only exclusively

for migrants and refugees, but open for everyone who wants to build up special tech knowledge.
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In a one-year course, all participants should acquire the necessary skills, such as hard and soft
skills, to qualify for the German job market with a focus on web development. At the end of the
12 months of classes - during which the participants have developed a representative portfolio
of projects - the course participants go into two-month unpaid mandatory internships. In
cooperation with the Federal Employment Agency and through the awarding of scholarships,

the course offering is free of charge for all participants.

On average, between 10 and 15 students are accepted per class. The course language is
English, because this allows the program to reach as many people as possible. However,
participants can also take courses such as German as a foreign language or job application
training. In addition to the courses, additional training is offered in the areas of soft skills training,
agile project management, job coaching and mentoring. DCI has over 400 corporate partners,
553 alumni, over 1200 students and an employment rate within 6 months of 87%. (Digital Career

Institute’s Website. 2021, 14. May. https://digitalcareerinstitute.org/tour)

Kiron Open Higher Education

Founded in 2015, the start-up “Kiron Open Higher Education gGmbH” (former “Kiron University”,
before that “Wings University”) enables refugees worldwide to access successful learning as
well as higher education through digital solutions.

Kiron tries to implement the blended learning approach and offers offline services in addition to
comprehensive online teaching and support. For example, ‘Study and Student Weekends’ have
also been offered in Germany since 2017, which are designed to prepare students for a
transition to offline universities, among other things. Kiron has already received numerous

national and international awards. (Bork, M. & Mason, B., 2020)

Through an online study program, Kiron offers tailor-made online study programs by clustering
Massive Open Online Courses (MOOCs) from renowned educational providers and Open
Educational Resources (OERS).

Since the beginning of 2019, Kiron has also been providing short certificate programs focused
on imparting knowledge and skills which can better prepare learners for the job market. (Kiron
Annual Report, 2018)

26 | Page

-‘:\ snal m Center for Social ZAU E LJSQCW
IN POWER "““" Innovation —)AM M hackers  (Zi5P

academy

The European Commission's support for the production of this publication does not constitute an endorsement of the
contents, which reflect the views only of the authors, and the Commission cannot be held responsible for any use which may
be made of the information contained therein.


https://digitalcareerinstitute.org/tour

Co-funded by the RalR
Erasmus+ Programme L.
of the European Union S

Kiron offers program participants the opportunity to transfer to one of its partner universities to
receive an accredited bachelor's degree following the option to receive credit for online credits
earned at Kiron. Thus, the institution itself is not a state-recognized university. (“Kiron Open
Higher Education”, 2021)

According to its own statements, Kiron currently cooperates with 145 partners worldwide. Kiron's
main office is in Berlin, but they also have branches in Jordan and Lebanon. (Kiron’s website,
2021)

Kiron is supported by a core team of about 70 people and a pool of over 400 volunteers and
supporters - social entrepreneurs, refugees, students, refugee practitioners, academics, and
partners from business and politics.

For refugees, online study at Kiron is free of charge. Since its founding, Kiron has been financed
by grants from the public sector, foundations, companies and through sponsorship and private
donations, and is developing various sustainable financing models in parallel. Its sponsors
include major players such as the Bertelsmann Foundation, the BMW Foundation Herbert
Quandt, Volkswagen, Deutsche Telekom, UBS and Ernst & Young. (“Kiron Open Higher
Education”, 2021)

Through their online learning platform, the “Kiron Campus”, they try to empower learners
worldwide and equip them with the tools, skills, and networks they need for future success. In
May 2021 they had over 10000 active students from 45 nations. (Kiron Annual Report, 2019)

Further Kiron offers personal support as well as recommendations on which lessons, tutorials
and language courses the learners need to reach their goals. They can track their own progress
and access a large student community, where they can connect with other students worldwide.
(Kiron’s website, 2021)

Kiron offers a broad spectrum of specialisms and courses including Graphic design, Excel Skills,
Web Development & Web design, Language courses, Artificial intelligence, Data Science,
Introduction to psychology, Policy making, How to teach online and Google IT Support

Professional Certificate.
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Cyprus

In Cyprus, 4 best practices were identified which have successfully employed methodologies as

a means of economic integration of disadvantaged or marginalized populations.

Ministry of Education and Culture Training Centers

The Ministry of Education and Culture Training Centers offer non-formal education to Cypriot
Citizens seeking to gain professional experience in a wide array of topics and skills. The Training
Centers aim at enhancing the development of each individual and their social, cultural and
economic progress. Similarly, the Training Centers aim to promote ‘Life Long Learning’ for
Cypriot citizens of all ages, economic/social backgrounds and educational levels. Being
established in 1960, today the Training Centers over 70 different courses with over 20,000
participants each year.

The Training Centers offer classes and courses from the beginning of each academic year until
the end of May and are comprised of 25, 90-minute lectures/classes. Over 500 personnel are
employed every year to teach each class/course. Similarly, classes are available both in the

morning as well as in the afternoon and at night in cities, rural areas and villages across Cyprus.

Moreover, the Training Centers offer very good packages in regards to fees and registration.
Cypriot citizens with disabilities are given free access to all courses, people over the age of 65
are given a 50% discount on all courses and people residing in rural areas also get a discount
of 50% on the fees.

Lastly, the Training Centers offer Certificates of Participation to all participants who have
completed 80% of the course and also allow for the opportunity for participants to undertake

formal government exams based on the skills acquired through the classes/courses.

In regards to the framework of Code4SP, the Training Centers offer as part of their curriculum
a couple of IT/programming courses. Most notably, the Centers offer ‘Basic Computer Skills’

classes, ‘Computer and Multimedia’ classes and ‘Computers - Website Design’ classes.
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However, the Training Centers only offer their courses in Greek, Turkish and Arabic and only to
Cypriot Citizens. For example, asylum seekers or migrants are not yet allowed to follow the
programs. Similarly, the courses offered in relation to IT skills and programming are very few
and offer basic IT skills and there are no opportunities for Coding trainings.

Aglantzia Municipality: Training, Capacity Building and Orientation
In 2016, the Municipality of Aglantzia had undertaken the utilization of the project ‘Colourful

Societies’ as the main stakeholder.

The project ‘Colourful Societies’ which is running for 3 years is co-funded by the by the European
Asylum, Migration and Integration Fund and the Cyprus Government. The project aims to
support, through the Local Authorities, third country nationals during the integration process, by

eliminating the risk of social exclusion.

Under the project ‘Colourful Societies’, in 2017, the Municipality of Aglantzia offered training,
capacity building and orientation seminars to third-country nationals, migrants, recognized
refugees/ subsidiary protection and asylum seekers in order to enhance their IT/ Computer skills.
The seminars which took place between 07/01/2018 — 18/01/2018 provided the aforementioned
beneficiaries with two free seminars conducted by IT professionals on how to use computers
and enhance IT skills. The aim of the seminars was to provide the beneficiaries with IT
knowledge and skills through informal education in order to enhance their inclusion into society
and increase their professional opportunities. Moreover, according to the newsletter published
after the completion of the IT seminars, it was concluded that 162 third country nationals,
recognized refugees/subsidiary protection, migrants and asylum seekers were benefited by the
seminars. It was also noted that 12 of the beneficiaries were underage children.

Despite the success of the seminars, the seminars provided regarded only basic computers
skills and basic IT knowledge. Similarly, the seminars were only offered for one month and were

not repeated again.
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HelpRefugeesWork

HelpRefugeesWork is a joint initiative of the Cyprus Refugee Council and United Nations High
Commissioner for Refugees Cyprus. HelpRefugeesWork is a provider of an online job platform
which is mainly designed to support refugees in finding employment in Cyprus and

foster/enhance their social and economic integration through work.

The initiative HelpRefugeesWork not only functions as a job platform, but also offers more than
90 training programs for refugees and asylum seekers who are conducted in both English and
Greek and are available for free. The initiative works together with over 60 training providers.
Consequently, the aim of HelpRefugeesWork is to increase both employment opportunities and
the skills for the beneficiaries in order to help them rebuild their lives in the host society.

Through their training programs, HelpRefugeesWork offer a couple of trainings regarding IT
skills and programming. More specifically, they offer a Basic Computer Class which teaches
asylum seekers and refugees basic IT skills and a more advanced Computer Skills workshop
which teaches the beneficiaries more advanced IT skills and some programing. The IT seminars
and workshops aim at enhancing IT skills of refugees and Asylum Seekers in order for them to
have access to the competitive technical job market and thus enhance their chances of

integration in their host country.

Overall, since HelpRefugeesWork was initiated in 2018, it is reported that 450 job applications
were made by refugees and that over 200 were shortlisted by employers. Participation in

training opportunities reached over 500 referrals to various training providers.

A gap in HelpRefugeesWork is that the IT skills provided through the trainings are not very

advanced and only concern basic computer skills and basic programming skills.

Learn to Code with Python

The Cyprus International Institute of Management is a an international business school which
aims to empower individuals to take control of their lives and become a force of change through
transformative learning. They also aim at making individuals realize their full potential and

influence a conscious impact in society. The Institute was founded in 1990 and since then it has
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focused on a modular educational model which enables students to focus on a specific subject
in a short period.

The Cyprus International Institute of Management offers a five-day summer school for students
aging between 14-18 with no programming or coding backround in order to provide them with
coding training. The short summer-school course called ‘Learn to Code with Python’ aims at

teaching students through the use of practical examples how to code using python.

The summer school course also highlights the importance that coding and programming play in
today’s world and how important it is that younger generations adapt to today’s technological

needs.

Despite the innovative nature of this unique summer school course which aims at providing
youngsters with non-formal education in coding, programming and Python, the course has a
different target group than Code4SP and the course is also undertaken by paying a fee for the
students to attend the summer school. Similarly, there was no information indicating that this
course can be undertaken by vulnerable groups (for example migrant/refugee children) or
youngsters of lower socio-economic backgrounds who may not be bale to afford the fees for the

summer school.
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IT EXPERTS INTERVIEW RESULTS

As part of Work Package 2.2 of Project Code4SP, in order to receive a more complete picture
of the state-of-the art in each partner country, in addition to the best practices analyzed through
the desk-based research, partners have completed interviews with stakeholders in their area.

Each IT partner (P2, P4, P7, P8) interviewed 5 IT experts in order to compile up-to-date
information about regional/national job profiles (needed skills for technicians and ITs) and in

order to draw more precise conclusions on the needs in coding education.

Demographics

In total, 20 IT experts were interviewed in Cyprus, Greece, Portugal and Germany. Out of the
20 interviewees, 17 were male and 3 were female. Germany was the only country with 3 female

IT participants.

In Portugal, 3 of the participants acquired their coding and programming experience from their
academic backgrounds which included computer engineering and information engineering. The
other 2 participants in Portugal acquired their coding and programming knowledge through their
professional experience. Similarly, in Greece 4 participants studied courses relevant to coding
and programming, for example Web Development, while 1 participant who studied Mathematics
acquired his knowledge on coding through his professional career in the IT sector. In Germany,
4 out of 5 participants studied something relating to programming and in Cyprus all interviewees

had an IT academic background.

All interviewees in all 4 countries have between 2 to 20 years of experience in coding,
programming and/or in an IT related field. In Portugal, interviewees had IT experience between
8 to 10 years, while most of the interviewees in Portugal work wither as IT/ programming
teachers/ trainers or in an IT related company. For example, one participant had experience
working in the BMW Group. In Greece, participants had 12-18 years of experience in the IT
sector and more specifically working in Web Development and Web Design, Internet
Applications and Software Development. Similarly, in Germany participants had between 2 to

20 years of experience and all of the interviewees worked and are currently working in midsize
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and big companies. None of the participants in Germany are working in a rather small company
or within a startup environment. Lastly, in Cyprus, all of the interviewees work as programmers
in companies, and one of them runs his own business. Some of them started working on coding

during their studies at university or school.

In regards to their skills, IT professional interviewees from Portugal have experience and skills
in Website building, coding, robotics programming, computer applications, software
communications and Java Development. In a likewise manner, participants in Greece have
experience in a full-stack development, Internet applications, product building, Web
development and coding. In Germany, participants acquired their coding knowledge partly
through their studies or various courses. Nevertheless, all participants in Germany stated that
they had gained most of their knowledge through self-teaching/self-learning and practical
training, e.g. during an internship, job or on projects. Lastly, in Cyprus most of the participants
stated that they acquired their knowledge from their studies while 3 of them also hold a

postgraduate degree in a relevant field.

Coding Competences and Demand

In Portugal, Greece and Germany all interviewees agreed that coding is a demanding
profession. Some participants in Portugal stated that this is because a career in coding requires
success in several 'complicated’ disciplines, such as Mathematics, Algorithmics, and Computer
Science. Similarly, interviewees in Greece also mentioned that coding is a demanding job
because of the complexity of the learning process.

More specifically, the number of diverse languages, new technologies, software changes,
updates in browsers, etc., make the learning process difficult and constant. Some of the
participants mentioned that -at the beginning of the process- it is difficult to achieve a point where
all the knowledge fits together, makes sense, and can apply practically. In a likewise manner,
participants in Portugal also mentioned that coding is a demanding job because of the fast pace
at which technology evolves which means that the programming area requires its professionals
to be constantly updated and to remain 'fresh’. Furthermore, participants in Portugal stated that
coding is an area that requires a lot of responsiveness, commitment and a strong capacity to
deal well with pressure while participants in Germany also added that the level of how
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demanding a coding job is also depends on the position you are working in and that it might vary
from time to time. Lastly, in contrast to the other 3 countries, in Cyprus some of the interviewees
stated that coding is demanding while others stated that it does not have high requirements and
what matters is to have a sharp mind.

In regards to whether there is demand for coding jobs, all participants from Portugal, Greece,
Germany and Cyprus agreed that there is a great and growing demand for coding jobs. This is
because, according to the interviewees from Portugal and Greece we are in the midst of a digital

age with a rise in technological advancements.

Moreover, interviewees from Germany and Cyprus also agreed that the rise in demand for
coding jobs is also related to digitalization meaning that there is an attempt to transform
everything into digital form. Lastly, interviewees from Portugal also mentioned that demand will
continue to increase due to the rise of remote work and because companies are striving to catch

up with these innovations in order to improve their performances.

Furthermore, participants were asked to explain what skills should someone possess in order
to succeed in a coding position. Most participants from all partner countries stated that it is
important for coding professionals to have both hard skills (for example coding and IT skills) as
well as soft skills. Participants in Portugal stated that hard skills that are essential for a coding
professional are logical reasoning, algorithmics, programming languages and mathematics.
More specifically, in regards to programming languages, interviewees in Greece stated that
HTML, CSS and JavaScrip are essential hard skills to have. Similarly, interviewees in Greece,
Germany and Cyprus agreed that problem solving skills are also very important for a coding
professional. In regards to soft skills, interviewees in all partner countries stated that
communication skills are very important for coding professionals. Other soft skills mentioned
included team-work, creativity, multitasking and flexibility. In a nutshell, based on all interviews
in all 4 countries, the best coding professional is not the one with the best technical skills and
knowledge, but the one who combines some of those skills with good communication skills and

soft skills in general.

Moreover, in regards to coding competencies, participants were asked to describe what a

person working in coding does. Patrticipants in Portugal, Greece and Cyprus agreed that what a
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coding professional does depends and varies on the area of their work since there are a lot of
Programming areas, not only websites and app development. Similarly, interviewees in Cyprus
stated that what a coding professional or programmer does also differs from company to
company as they depend on the object of the company and the projects. In general, participants
in Portugal stated that now programmers work a lot with cell phones, tablets and web
programming, an area which has almost doubled during quarantine and because of the COVID-
19 pandemic due to online learning in schools and teleworking. Moreover, participants in
Germany stated that a coding professional are often involved with the testing and reviewing of
programs and writing codes while participants in Greece stated that in an 8 hours shift of a Junior
Developer, it is estimated that there are around 5 hours of coding. Similarly, it was noted that

the more senior the profile, the less time spent coding.

Lastly, it is important to note that interviewees in all countries commented on the gender disparity
in the IT sector. As mentioned above, 17 out of 20 IT professionals were males and only 3
female IT professionals participated. In general, it was agreed that this gender disparity exists
and this reflects the structure of the countries’ society in general. The female interviewees added
that a few male colleagues do not like to work with women especially if they are more competent,
however male participants agreed that there is disparity but denied gender discrimination in the
sector. However, all agree that in programming there is always room for anyone who excels,
whether male or female. Based on the answers given by female interviewees and based on their
perceptions, it can be concluded that gender inequality in the IT field can be a burden for women,
but they should not be intimidated by it, so that there can be a long-term effective change.
Moreover, this discrepancy occurs not only in companies but also in universities. Some of the
interviewees mentioned the natural appetite of boys from an early age to deal with computers
and technology, as perhaps they are more stimulated in this direction by their families. Adding
on to this, interviewees stated that there should be a push in the universities to make the

academic space equal for women.

35| Page

mbH

gG

e ﬂ.\ Center for Social leis) ZAU G
e SIIEI IN POWER ux.“ e )‘u M(’*’ﬁ‘si’.ﬁirs GHR

ar:ademy

The European Commission's support for the production of this publication does not constitute an endorsement of the
contents, which reflect the views only of the authors, and the Commission cannot be held responsible for any use which may
be made of the information contained therein.



Co-funded by the RalR
Erasmus+ Programme L.
of the European Union S

JOB RECRUITERS/ CAREER GUIDANCE OFFICER OR RECRUITING
EXPERTS INTERVIEW RESULTS

Following the interviews with IT experts, the Social Partners of the Project (P1, P3, P5, P6) had
to conduct interviews with job recruiters/career guidance officer or recruiting experts in order to
compile up-to-date information about regional/national job profiles (needed skills for technicians
and ITs) and development opportunities of the digital job market. Each Social Partner

interviewed 5 participants in each respective country.

Demographics

In total, 20 job recruiters/career guidance officers or recruiting experts were interviewed in

Cyprus, Greece, Portugal and Germany.

All participants had a wide variety of academic backgrounds, all of whom having at least an
undergraduate degree, except only 1 participant. In regards to academic backgrounds,
interviewees studied sociology, psychology, mathematics, engineering and communications
while many of the participants have either completed a postgraduate degree in Human
Resources or a related training in Human Resources. More specifically, in Cyprus for example
participants studied psychology, sociology, mathematics and counselling, in Greece
psychology, business administration and software engineering. Similarly, in Portugal 3 out of 5

participants have completed a Masters of specialization in Human Resources.

Furthermore, all participants have demonstrated at least 1 years of working experience in the
recruiting and/or career guidance fields. In Germany, interviewees had between 3 to 7 years of
working experience while in Portugal the range was between 3 to 6 years of experience and in
Greece participants had a minimum of 3 years’ experience.

Out of 20 participants, only 2 were self-employed while the remaining 18 participants work either
at Universities or companies. For example, in Cyprus participant was a self-employed career
counsellor, 2 worked for a University career service, 1 worked for a recruiting company and 1
for a career counselling company. Similarly, in Germany 1 interviewee was self-employed while
the other 4 worked for big companies mostly relating to commerce, IT Data Technology and

Digital Consulting. In addition, 6 interviewees from Greece and Portugal work for large
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corporations relating to IT services and the rest work for recruitment companies, University

career services and Human Resources.

In general, despite the wide variety of professions, academic backgrounds and experience, all
participants demonstrated a well-rounded understanding of the coding job market and were able
to provide sufficient information and insight in regards to the coding profession in Cyprus,

Portugal, Greece and Germany.

Coding Competences and Demand

To begin with, all interviewees in all partner countries agreed that there is indeed an increase in
demand for coding jobs. More specifically, participants in Portugal stated that this is because
more and more companies are looking for profiles related to the programming/IT area, since this
area has been growing critically in the last 3 decades.

Similarly, interviewees in Greece stated that the demand for people in the programming/IT area
is huge and this is further enhanced by the Covid-19 pandemic since the vast majority of the
companies were working online. Also, in Germany a participant suggested that the increase in
demand for coding jobs is also a result of new software products which are constantly being
created that demand has risen sharply not only in metropolitan regions (e.g., Frankfurt), but
also in rural areas (where there are also many IT companies). In Cyprus, two of the participants
stated that this increase is a result of new software and forex companies that have been
established in Cyprus in the last decade. Similarly, two participants also highlighted that the
increase in demand for coding jobs in Cyprus are also a result, and are influenced by the Covid-
19 pandemic which accelerated technological advancements. Similarly, one participant also
suggested that the increase of coding and programming jobs and career opportunities in Cyprus
are a result of the 4" Industrial Revolution which represents the new wave of technological
advances in artificial intelligence (Al), robotics, the Internet of Things (IoT), quantum computing

etc.

Despite the increase in demand for coding jobs, participants in Cyprus, Portugal and Germany
agreed that supply is much lower than the increasing demand. More specifically, all participants

agreed that in Cyprus the supply of individuals who are interested in pursuing a career in coding
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IS much lower than the demand due to the service-oriented nature of the Cypriot job market.
Even though- as one participant mentioned- the number of individuals interested in pursuing a
career in coding increased over the past couple of years, supply is still very low. Similarly, in
Portugal the market suffers from a problem of scarcity from and "lack of interest" in coding while
in Germany interviewees suggested that there is a general shortage and that approximately
12000 computer science graduates enter the German job market every year versus 55000 open

positions in software development.

In regards to what skills should someone possess in order to succeed in a coding position,
participants in all countries agreed that hard skills are very important. More specifically, in
Greece for example, it was mentioned that it is very important for individuals to have a good
knowledge of basic coding languages like C++, Python, Java. In addition, participants in
Portugal stated that hard skills are very important but these can vary according to the desired
programming language. In Portugal, participants also stated that soft skills such as time
management, good communication and clarity are also important skills for someone who wishes
to succeed in a coding position. In a likewise manner, in Germany interviewees listed
communication skills, creativity and the ability to understand customer needs as key soft skills.
In Cyprus, all participants stated that soft skills are also important when seeking a job in coding
in Cyprus. Participants mentioned interpersonal skills and communication skills, as well as
analytical and logical-thinking skills as being important in succeeding in a job relating to coding.
Furthermore, in Greece in addition to hard skills, individuals in coding positions need to have
strong team working skills and communication skills, as well as problem solving and time

management skills.

Lastly, in relation to the minimum requirements to get a job in coding and what employers look
for in a potential candidate, all participants in Cyprus believe that an employer will almost always
request a University degree from a potential candidate when looking to employ someone in a
coding position. In relation to this, one participant also highlighted that given the small society
of Cyprus, some employers may also have a pre-disposition to some ‘well-known’ universities
when looking to hire someone for a coding position. Similarly, in Germany one interviewee
stated that IT students are clearly preferred, master's graduates even more so than bachelor's
graduates, as are good grades. On the contrary, interviewees from Greece and Portugal stated

that on several occasions a university degree is not required as long as the candidates have the
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necessary skills and it is not essential to have a superior education degree, having further

training courses and experience are enough.

Moreover, participants also stated that relevant working experience is also very important and
usually employers will request working experience from candidates. In Cyprus, participants
stated that relevant work experience is very important and is taken very seriously by employers
when looking to employ someone in a coding position. One of the participants also stated that
from their experience, one year experience in a relevant field is the minimum that employers ask
for. In Germany, it was stated that 3 to 5 years of relevant experience is considered a great
advantage by employers in order to get a job in coding. On the contrary, in Greece it was
concluded that a fresh graduate is able to get a coding job straight out of university because

they can demonstrate their experience easily by showing their programming portfolio.

Benefits and Challenges

In regards to the benefits advertised for coding positions and why would one be interested in
pursuing such a position, in all 4 countries, most interviewees stated that the biggest benefit
advertised for a coding position and why most people choose to pursue such a career is the
high salary it offers and the high demand of coding jobs. More specifically, in Greece, a country
that has a very big rate of unemployment, the most important benefit for people in the IT sector
is the availability of jobs. The average salary is bigger from most other sectors and there is a

growing demand.

Therefore, someone that follows a career in the IT sector will have much less chances to remain
unemployed from most of the Greek population. Similarly, in Portugal the reasons why someone
is interested in these areas is the high employability associated with the future of information
technologies in an increasingly digital world. In addition, in Cyprus one benefit that most
individuals take into consideration when choosing such a profession is the high salary compared

to other professions.

Another key benefit mentioned by participants in Germany was the fact that coding positions
offer great flexibility in terms of working hours and in terms of being able to work from home.
Similarly, in Cyprus, interviewees believe that a benefit of coding positions is the fact that
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working in coding and programming can easily allow you to work from home which is an
advantage that many professionals take into consideration. Moreover, participants in Greece
mentioned that companies in the sector tend to create a pleasant working environment and that
coding jobs offer prospects and possibilities for development and to work from home. Similarly,
in Portugal participants stated that the development issue is also very important, since it is more
motivating for a programmer to work in different areas, so they can learn about new systems
and develop their technical and social competences for the pursuit of their careers. Lastly, in
Cyprus participants also mentioned that many students and young individuals choose to follow
a career in coding based on their own preferences and hobbies, more specifically being

influenced by gaming and website design.

Similarly, one participant also stated that from their experience it is usually young males who
decide to pursue a career in coding given their interests in video games. In regards to challenges
faced by person interested in a coding job position, in Portugal the recruiters stated that the
biggest challenge is to work under independent contract receipts, like consultants for other
companies, and, in that way, they cannot find stability and security. Other people, because of
these temporary contracts, are always jumping between different companies and projects, when
they would like to connected more with people and be more involved in projects and teams. On
the contrary, in Cyprus the biggest challenge identified was the fact that due to the nature coding
which is not a ‘static profession’, someone who wants to succeed in this profession needs to
always be updated about the new technological trends and advancements, therefore a coding
job can be very demanding. Similarly, in Cyprus participants also stated that students sometimes
are discouraged to follow IT studies in order to follow a career in coding because it is considered
to be a very demanding and difficult course to complete. In a likewise manner, in Greece
interviewees stated that the long hours for work and the fact that the sector is constantly growing

and changing, so people need to make a substantial effort in order to stay up to date.

Moreover, in Greece the participants also mentioned that there is growing competition among
such candidates. However, supply and demand are not yet even, therefore a candidate will
usually have few problems to find a job. The usual situation is that the candidate has multiple
offers and has the ability to negotiate a higher salary or perks, and choose which of the offers

they prefer to take. Lastly, in Germany the main challenges identified included the constant need
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to learn and adapt, long hours of work which make it hard to balance family time or free time
with work and the high level of responsibility.

Capacity Building

Lastly, recruiters and job counsellors in all 4 partner countries were asked to explain in what

areas should a person interested in coding should receive training.

In Cyprus, participants spoke about the importance of enhancing the technical skills of people
in the coding sector. More specifically, a participant noted that people interested in a career in
coding should receive training on several programming languages like Cisco or Python, while
another participant stated that people interested in coding should receive cryptocurrency and
blockchain trainings. In Greece, similarly to Cyprus, interviewees also stated that the most
important issue is to receive training in the programming languages such as Python and C++,
however it was also mentioned that training in soft skills like team-work, programme solving and
communication is also very important. Likewise, in Portugal, participants agreed that
programming languages like JAVA/C#, English, Mathematics and Physics are key subjects that
should be included in trainings. In addition, similarly to Greece, soft skills like problem-solving,
organisation and autonomy were also mentioned. On the contrary, in Germany interviewees
stated that not only technical language is important. Most often, the working language for coding
is English, but the respective national language is usually indispensable for working on projects.
Moreover, training given to individuals interested in coding should also include soft skills like

project management skills and communication skills.

In regards to whether the training received should be continuous, it was unanimously agreed by
all participants in all partner countries that it should be. This is because, according to
interviewees in Cyprus, as a result of the changing nature of technology and because coding
experts should always be aware of new technological advancements in order to be successful
in their profession. Similarly, in Germany, participants stated that training should be ‘permanent’
and continuous in order to keep pace with technological developments. Moreover, in Greece it
was mentioned that people interested in coding should always be up to date with new
programming languages and changes in their particular sector of work. For example,

programmers who work on security should be updated even weekly. Another participant has
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mentioned that developers have to be trained in the state-of-the-art technologies such as
augmented reality. Participants mentioned that also soft skills should be part of a continuous
training because these are often lacking from people working in IT and there is a great need for
them to be updated. Similarly, in Portugal, it was stated that the participants should be trained
in soft skills, since many of the candidates are not aware of their importance, and so the
continuous training would include this, as well as any other aimed at recycling/updating their
knowledge in terms of hard skills, given the evolution of programming languages and other

subjects.

Lastly, in designing a training for disadvantaged people, in Cyprus interviewees stated that if
they were to design a training program for disadvantaged people to help them find a job in
coding, they would include soft skill training including communication skills training, career
guidance as well as training as to how to build a CV and job interview training. Similarly, in
Germany, it was stated that language training is very important, as well as interview coaching,
cultural coaching and mentoring or shadowing in the company itself or coaching by cooperating
institutions. On the contrary, in Greece participants stated that training should include high level
programming skills, basic languages such as Python, soft skills (problem-solving,
communication, teamwork) and applied work in large projects involving other aspiring
programmers. One interviewee has mentioned that it would be very important to include issues
such as how it is a modern working place and how the relations with the colleagues should be
regulated. Another interviewee has mentioned that it would be necessary a high level

troubleshooting for programmers skills.
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CONCLUSION

Based on the best practices analysis and based on the interview results of both IT experts and
Job Recruiters/Career Guidance Officer or Recruiting Experts, several points can be concluded
and should be mentioned which can be used when conceptualizing new, innovative solutions to
the issues, as is the scope of the Code4SP project. Given that there is indeed a growing demand
for coding positions and a low supply of coding professionals in the past years, it is important to
adapt the knowledge acquired through the desk-based and field research to the CodeDoor best-

practice in order to benefit vulnerable individuals and fill existing gaps in the partner countries.

Based on the results of the desk-based research, several conclusions can be reached. More
specifically, it is concluded that several best practices exist that employed coding, programming
and IT methodologies as means of economic integration of disadvantaged or marginalized
populations in the partner countries. Also, from the best practices identified in all partner

countries, several can be useful in the framework of the Code4SP project.

Firstly, it is noted in Cyprus and Portugal most best practices identified aimed at raising IT skills
in general while only a few best practices aimed at employing coding specifically as a means of
economic integration. On the contrary, in Germany and Greece, almost all best practices were
specifically aimed at enhancing coding skills of vulnerable individuals. Despite this, it can be
helpful to look at the methodologies identified in all countries which can be useful for the
Code4SP project. Consequently, in order to fill the existing gap of lack of coding trainings in
Cyprus and Portugal for vulnerable individuals, it is important to create a coding-specific and
coding oriented training.

Also, it is important to note that from the best practices identified in Germany, Portugal, Greece
and Cyprus, most best practices identified which are aimed at enhancing inclusion of vulnerable
individuals were provided for free and required no educational background in coding or
programming. It is important for trainings aimed at vulnerable individuals from lower socio-
economic backgrounds to be provided for free and to require no academic background in order
to increase patrticipation and to make it accessible for all vulnerable individuals who wish to

increase their skills, especially in regards to coding which is a very specific discipline. Moreover,
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when a course or training is not provided for free, it is important to include discounts or economic
support to vulnerable individuals. For example, a good practice to be taken into account is the
Devugees in Germany which opted to operate from within the system of state-recognized and
subsidised vocational training. It succeeded in becoming a certified provider of vocational
courses, which allows most students to enroll through and receive financial support.

In regards to vulnerable individuals, from the best practices identified, most trainings and
courses aimed at enhancing the skills of refugees, migrants and asylum seekers, while only a
few practices were identified aimed at women, girls, the elderly and/or unemployed youth. As
seen from the IT interview results, there is a gap or disparity of women in the field of coding and
out of the 20 interviewees, 17 were male and 3 were female. Similarly, in the interviews it was
agreed that there are very few women in the field which reflects the structure of the countries’
society in general and that sometimes women in the field might face discrimination.
Consequently, it is important to include trainings and courses specifically for women as well as
other target groups like the elderly and the unemployed as well as refugees. Moreover,
regarding targets groups, based on the best practice SEE.TELL. LISTEN in Portugal, it is also
important to be aware of different groups with various backgrounds participating in trainings and
courses together. The courses or training for vulnerable individuals from different socio-
economic backgrounds should take into consideration the differences in knowledge, life
experience and skills. This does not mean however, that working with homogeneous groups is
preferable. In mixed groups participants can learn from each other and stimulate each other to
overcome barriers. Older people for example, know the value of life stories and memories, more
than younger people. When working with mixed groups it is important to prepare for language
difficulties and working with interpreters slows things down. A solution would be to work with
mixed couples or sub-groups who speak the same language, of which one person also speaks
the language of the course and can explain things to the others. Similarly, when working with
women from different cultures and religions, it is important to consider a flexible schedule so as
not to interfere with their role of a caretaker in the family, as well as maybe studying in an ‘all

women/ girls’ class to make them feel more comfortable.

Similarly, in regards to the type of courses or trainings that should be provided, most best
practices in all partner countries used innovative and non- formal education techniques to

increase the skills of vulnerable individuals from lower socio-economic backgrounds. For
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example, most of the courses or trainings were provided online, giving the learner the
opportunity and flexibility to undertake the course or training at any given time. It is important to
provide such flexibility given the fact that most trainees may be working or have other
responsibilities like taking care of a family. In addition, based on the results from the interviews,
it was unanimously agreed that training in coding should be continuous given the changing
nature of the field. Consequently, having online modules or trainings which can be updated and

taken at any time is crucial for coding training.

In addition, based on the best practices and interview results, it is also very important to include
other forms of training and services to benefit vulnerable people from lower socio-economic
backgrounds and increase their employability. For example, IT experts and Recruiters agreed
that soft skill training is also important to include in coding trainings, as well as language
trainings, job interview trainings and how to build a CV. For example, the best practice skg.code
identified in Greece tries to fill the gap that exists between entry-level candidates in the IT sector
by providing training in soft skills and interpersonal skills in order to achieve a culture-based
recruitment. Similarly, a good best practice to take into consideration when adapting the
CodeDoor best practice is the HelpRefugeesWork platform in Cyprus which not only provides
courses and trainings in both hard and soft skills but also is a provider of an online job platform
which is mainly designed to support refugees in finding employment in Cyprus and
foster/enhance their social and economic integration through work. Furthermore, based on the
interview results, when asked what should be included in a training for vulnerable individuals,
most interviewees from the IT experts and Recruiters groups agreed that even though hard skills
training is very important, soft skill training, language trainings, motivation courses and training
on how to build a CV or how to find a job, career guidance and communication skills are also

crucial.

Additionally, another important thing to note based on the best practices analysis that should be
adapted to the CodeDoor best practice is that it is crucial to issue a valid certificate of completion
for the courses undertaken which can be used as proof of certain skills when seeking
employment. For example, since the beginning of 2019, the Kiron school in Germany has also
been providing short certificate programs focused on imparting knowledge and skills which can
better prepare learners for the job market. In a likewise manner, ‘Coding for Girls’ In Greece

offers a certificate of completion upon completion of the course which can be used as a
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reference for the acquired skills. Having a certificate to prove their coding skills is crucial for
vulnerable individuals from lower socio-economic backgrounds since most of the target groups
who will undertake the CodeDoor courses and trainings are people with no academic or coding
backgrounds and having a formal certificate to prove their skills will increase their chances of
employability. Moreover, as seen from the results of the Recruiters interviews, some participants
believed that having a University degree is not crucial for getting a job in coding, consequently
having a certificate to prove their skills may be something that will be taken into consideration

when hiring an individual with no academic background.

Lastly, another important conclusion deducted from the best practices analysis that should be
taken into consideration when adapting the CodeDoor best practice is the need to cooperate
with local NGOs, municipalities, Universities and organizations in order to promote the trainings
and courses and benefit vulnerable individuals. For example, in the best practice Social Hackers
Academy in Greece, the courses are delivered online but there is also a cooperation with some
Non-Governmental Organizations in order to use their resources and equipment in case a
student does not have access to internet. Moreover, in Cyprus under the project ‘Colourful
Societies’, in 2017, the Municipality of Aglantzia offered training, capacity building and
orientation seminars to third-country nationals, migrants, recognized refugees/ subsidiary
protection and asylum seekers in order to enhance their IT/ Computer skills. In a likewise
manner, Kiron best practice in Germany offers program participants the opportunity to transfer
to one of its partner universities to receive an accredited bachelor's degree following the option
to receive credit for online credits earned at Kiron.
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